EDeustoSocial Lab

DEUSTO SOCIAL LAB REPORTS

The social impact of the University
of Deusto

People who transform themselves to transform society.
An overview focused on learning processes. Part 2

Victor Urcelay, Maria Lambarri, Elvira Arrondo, José Luis Larrea

No. 4(2024)

ISSN 3020-3090 Deusto

ISBN 978-84-1325-255-1 Universidad de Deusto



Deusto Social Lab Reports. No. 4(2024)

The social impact of the University
of Deusto

People who transform themselves to transform society.
An overview focused on learning processes. Part 2

Victor Urcelay, Maria Lambarri, Elvira Arrondo, José Luis Larrea




DeustoSocial Lab

The different projects, studies and pieces of research carried out by Deusto Social Lab every year form the basis for the publication of
the so-called Deusto Social Lab Reports.

These monographs are aimed at all the economic and social actors that make up the open cooperation ecosystem in which the mission
of Deusto Social Lab operates (companies and organisations, public administration, educational institutions, social and cultural bodies,
among others) and, ultimately, at society at large. Using non-academic language, these monographs showcase the transformative
power of research and enable Deusto’s research results to be shared with social actors. This is intended to help them meet the
challenges that they face in connection with social transformation by offering them examples of good practice, as well as guidelines
and recommendations that can be useful in their work.

Frequency of publication and format
The Deusto Social Lab Reports are published twice a year, both in print and electronically.

Subscriptions
There is currently no charge for submission, publication, online access or download. Hard copies are made available to key contributors
and partners.

Copyright

The Deusto Social Lab Reports are Open Access publications published by the University of Deusto (Spain). Their contents are readily
available free of charge. Users may read, search, download, distribute and reuse these contents in any medium or format only for non-
commercial purposes and in compliance with applicable copyright legislation. No authorisation is required from the publisher or the
author provided that the original work is properly cited and any changes to the original are clearly indicated. Any other use of its
contents in any medium or format, now known or hereafter developed, requires the prior written permission of the copyright holder.

© University of Deusto

P.O. Box 1, 48080 Bilbao, Spain

Publications

Tel.: +34-944139162

E-mail: publicaciones@deusto.es

URL: www.deusto-publicaciones.es

ISSN: 3020-3090 (version impresa / printed version)

ISBN: 978-84-1325-255-1 (version impresa / printed version)
Deposito Legal / Legal Deposit: LG Bl 1354-2023

Printed and bound in Spain

2 Deusto Social Lab Reports. No. 4(2024)
ISSN: 3020-3090 * ISBN: 978-84-1325-255-1


mailto:publicaciones@deusto.es
http://www.deusto-publicaciones.es

THE SOCIAL IMPACT OF THE UNIVERSITY OF DEUSTO

DEUSTO SOCIAL LAB REPORTS. No. 4(2024)

Editorial Board

José Luis Larrea Jiménez de Vicuina, Chairman of the Advisory Board of Deusto Social Lab and member of the Governing Council
of the University of Deusto

Victor Urcelay Yarza, Pro-Vice-Chancellor for Entrepreneurship and Business Relations at the University of Deusto and Professor at
Deusto Business School

Irene Cuesta Gorostidi, Director of Lifelong and Dual Training at the University of Deusto and lecturer at Deusto Business School.
Garbine Henry Moreno, Director of Entrepreneurship and Innovation at the University of Deusto

Jesus Riano Sierra, Director of Alumni and Employment at the University of Deusto

José Luis del Val Roman, Professor at the Faculty of Engineering and Lecturer in Executive Education at Deusto Business School.
Maria Lambarri Villa, Director of the Unit for Relations with Economic and Social Actors at the University of Deusto.

Editorial Office

Maria Lambarri, Editorial Manager

Deusto Social Lab

University of Deusto

Avda. Universidades 24

48007 Bilbao

Tel: +34 944 13 90 00 (ext 2107)

Email: Maria Lambarri. <maria.lambarri@deusto.es>
Web: http://Awww.deusto.es/

Deusto Social Lab Reports. No. 4(2024)
ISSN: 3020-3090 - ISBN: 978-84-1325-255-1


mailto:maria.lambarri@deusto.es
http://www.deusto.es/




Foreword

Deusto Social Lab has been launched to meet the chal-
lenges posed by society in the 21st century. Providing
people with the lifelong support they need so that they
can be active agents of transformation is at the heart and
core of what we do at the University.

This approach involves promoting the development of
the person as an agent of change and transformation
throughout life, and goes hand in hand with a process of
ongoing training and learning. It also considers that the
desired transformation must have a purpose: we want
people to be agents of change at the service of well-be-
ing, we want our society to be characterised by inclusive
and sustainable well-being, in which people play a lead-
ing role.

Similarly, we recognise that knowledge does not only re-
side in the university. It is therefore essential to generate
an ecosystem for open learning, which links the various
areas of knowledge to economic and social actors. In this
ecosystem, the relationship model must be based on co-
operation, recognising that the worlds of business, gov-
ernment and any type of social organisation must work
together to face the challenges that exist within the new
context.

Through the Deusto Social Lab Reports, we seek to trans-
fer and share with our entire ecosystem the results of se-
lected projects, initiatives and studies conducted in order
to contribute to addressing the new challenges faced in
our society.

Victor Urcelay Yarza
Pro-Vice-Chancellor for Entrepreneurship and Business
Relations and Head of the Deusto Social Lab Initiative
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Deusto Social Lab aspires to build a space for cooperative
learning that fosters the co-generation of knowledge at
the service of progress, while transforming the day-to-
day work that we do. This learning space is committed to
stimulus, discussion, reflection, action, recognition and
dissemination, which need to be constantly developed to
ensure sustained and sustainable learning processes over
time. Processes that are useful and bring recognised value
to society in terms of social impact.

In this context, these Reports are intended to be a sound
instrument not only for dissemination, but also for stimu-
lating and provoking a type of discussion that leads to
reflection, action and the recognition of what we do,
turning the process into a creative spiral that unfolds over
time.

Stimulation is important in triggering any learning pro-
cess and achieving cooperation in working at the service
of an envisaged common future. An envisaged common
future that serves to stimulate us; that lead us to share by
engaging dialogue and conversation; and that demands
individual and collective reflection and challenges us to
take cooperative action. An action that needs to be eval-
uated and recognised as part of the construction of the
common embodied narrative in every learning process.
This is aimed at disseminating and socialising shared
learning, which is the best way to stimulate a new stage
of knowledge generation through learning. It involves
working hand in hand with people, who are always at the
core of the process.

José Luis Larrea Jiménez de Vicufa
Chairman of the Advisory Board of Deusto Social Lab
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1. Introduction

The University of Deusto has met one of the commit-
ments identified in its strategic plan Deusto 2022 by en-
gaging in a line of work started in 2019 aimed at provid-
ing a model to comprehensively understand, analyse and
assess its social impact. Strategic line 18 (L18) of the 2022
Deusto strategic plan, entitled ‘Assessing the University's
social impact and its contribution to sustainable develop-
ment’, specifically addressed this issue and resulted in the
two reports that precede this one:

10

- 'The social impact of the University of Deusto. An en-

trepreneurship-based overview’, which covered 2019
and was the outcome of the first year of work on L18
(Deusto Social Lab Report number 3).

This document was an initial overview of the University
of Deusto’s social impact model and was based on a
process of internal and external co-generation that
was subsequently applied to the specific activities that
the university conducted in the field of entrepreneur-
ship. An action-research standpoint was used to devel-
op a theoretical-conceptual framework of the social
impact model. This was later specifically applied to the
activities promoted by the UD in the area of innovation
and entrepreneurship during the 2015-2018 period.

As described in this 2019 Report, the impact of the
University of Deusto has been inherently related to its
essence, the fulfilment of its mission through its uni-
versity project. The impact is made by the individuals
whom the University supports in their educational
journeys, through the knowledge it generates in part-
nership with other stakeholders, and as a result of De-
usto’s commitment to society. All these impacts con-
verge at a single, fundamental point: people. People
who form a relationship with the University of Deusto
may do so at different times in their lives, and are
guided by different motivations to transform them-
selves in order to likewise transform their environ-
ment. They take on an active, conscious, critical and
committed role in society. In the words of Pedro Ar-
rupe (Superior General of the Society of Jesus, SJ), they
become ‘people for others’ (Kolvenbach, 2001). The
report goes further in voicing the specific transforma-
tions to which the UD aspires in the field of entrepre-
neurship and proposes a battery of impact indicators
throughout the transformation process, which have
been (partly) measured.

The University is also an agent that is in turn trans-
formed as a result of its multiple relationships. There-

fore, it has an impact in two directions: as people are
transformed, so is the institution itself transformed.
The University is an active social agent that aims to
make a contribution by finding answers to the social
challenges that arise. It does so directly, by using its
capabilities, and, above all, by also making these avail-
able to people.

In short, the work carried out in the first phase made it
possible to confirm the validity of the proposed model
and to obtain the first social impact indicators applied
to a specific area. Since then, work has continued on
its deployment in the area of entrepreneurship by sys-
tematising processes and tools, while also sharing and
disseminating the results to society.

- ‘The social impact of the University of Deusto. An

overview focused on learning processes’, 2020, was a
result of the deployment of the second phase of work
and a continuation of the study performed during the
previous year (Deusto Social Lab Report number 4).

This second phase took place in 2020. It further ex-
pounded on the global concept, moving forward by
reflecting on the so-called first mission of the universi-
ty, the learning processes. What is important for our
purposes is that learning takes place in a variety of
settings (not only in the university, but also within the
family environment, in the community, and in the
world of work) and requires different stakeholders to
be involved (in addition to the university, the organisa-
tions and companies that work in partnership with it in
the learning processes, for example). This analysis was
therefore approached with humility, since the people
who come to the University of Deusto with the objec-
tive of learning (whether through undergraduate,
postgraduate, doctoral or lifelong learning pro-
grammes) also do so in those other spheres in which
formal, non-formal or informal learning takes place as
well. Taking into account the scope and complexity of
the subject in question, this report conceptually struc-
tured the social impact model derived from the learn-
ing processes and took a step forward by reaching out
to one of the main stakeholders (companies and or-
ganisations that host trainees and graduates).

The study confirmed that the logic of the conceptual
model of social impact proposed in the first phase was
fully applicable to the learning processes: the UD sup-
ports people in their learning processes by placing the
all-round education of the person at the centre of the
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university project (i.e. seeking to shape students into
people who are educated, competent, just and
hope-inducing professionals). The UD encourages
people to acquire knowledge (as a result of these
learning processes) that is manifested as competen-
cies, both transversal (necessary for and common to all
programmes of study) and specific (tailored to each
profession). The acquisition and development of these
competencies is thus a process of personal transfor-
mation. This logic leads us to see competencies as
those transformations to which the UD aspires, which
are conveyed through people, the real agents of social
transformation. These will thus be people’s transfor-
mation processes in this impact model; as in the previ-
ous case, a battery of impact indicators was proposed
for them, which, in this case, were applied to one of
the most important UD stakeholders: the companies
and organisations that offer our students internships
and/or employ our graduates.

This work showed that the values of the individual,
how they work and how they behave are increasingly
important. Companies and organisations demand
people with a specific attitude and motivation, who
have the ability to adapt to the changes that society
requires. Thus, those who have more transversal com-
petencies will be more likely to find and keep a job
because of their ability to provide added value to their
company; but, above all, they will become more em-
ployable. In this sense, UD people are highly prized for
these transversal competencies, which the UD contin-
ues to reinforce and boost through new projects and
proposals for the future.

This report concerns the work carried out throughout
2021. Its focus continues to be the UD’s learning process-
es social impact, with specific emphasis on the most sig-
nificant group for the University, which is its raison d'étre:
students, the people who trust the UD to support their
learning processes.

As was the case in the previous phases, the work process
maintained and observed the basic premises established
at the beginning of this strategic project, which are as
follows:

- The project has been conceived and conducted using
an action-research or transformative research ap-
proach, so that the conceptual model can be validated
and corrected if necessary. It also generates joint
learning among the different project participants,
which promotes the co-generation of knowledge.

- The research project was therefore structured as a
space to generate knowledge to be shared with insti-
tutional, economic and social stakeholders. Being able
to Identify and involve them at the right time is thus
important to ensure a successful process.

THE SOCIAL IMPACT OF THE UNIVERSITY OF DEUSTO

- The project used different combined quantitative and
qualitative methodologies, which were applied using
different existing methodologies and models on social
impact. The most appropriate for each case have been
selected and proposed.

- The research project did not seek to merely derive val-
ue from its assessment, nor did it seek to monetise all
contributions.

In addition, this third Report furthers our understanding
of the social challenges we face, particularly regarding
how they affect institutions such as ours, and does so
specifically from the perspective of how learning process-
es can make a contribution. In this context, an increasing-
ly clear and shared understanding has emerged to the
effect that education has an enormous potential to pro-
vide people with the necessary tools to face these chal-
lenges and contribute to greater (not only individual but
also collective) well-being. This can be effected by identi-
fying the levers of change that can be pulled to meet the
needs of the volatile, uncertain, complex and ambiguous
(VUCA) environment in which we operate.

All these issues are discussed in detail in this report, which
is structured into four chapters and ten sections.

CHAPTER ONE

This consists of a single section aimed at specifically con-
textualising the scope of the work carried out in the third
phase. It focuses on the learning processes at the Univer-
sity of Deusto and their assessment by one of the main
stakeholders: students.

1. Introduction
CHAPTER TWO: LEARNING PROCESSES.

This chapter summarises the main reflections and conclu-
sions on how the learning processes are conceptualised,
which were covered at great length during the previous
phase of the project. They identified the university as one
of the leading agents (since its mission and core purpose
is centred on supporting people in their learning process-
es). It also draws on a series of global trends that have a
significant impact on our society to highlight those with
the greatest impact on the University, identifying the
challenges to which we must rise in an increasingly imme-
diate future.

2. The relationship between learning and knowledge. An
in-depth study of both concepts

Traditionally, the process of knowledge production has
been located in academia, which is why this section
reflects on both knowledge and learning. We note that
there are different conceptual approaches to both no-
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tions, and identify two models as the most relevant for
our purposes: the model by Gibbons et al. (1994),
called Mode 2 of knowledge production, and the mod-
el by Kolb (1984), regarding experiential learning.

. The role of the University in learning processes

The University is a social agent with a major role in
social transformation. It carries out its mission to con-
tribute to and improve social well-being through its
triple function of teaching, conducting research and
transferring the knowledge generated. Its current,
more global mission is a consequence of the Universi-
ty's continuous adaptation to the social challenges
and the context in which it operates. In the field of
teaching, focusing on the employability of students,
this is centred on providing students with the knowl-
edge and skills to excel professionally. This endeavour
is conducted with a view to educating active, respon-
sible citizens, endowing them with the competencies
and values that will enable them to meet the vast chal-
lenges of a society that aspires to achieve inclusion,
justice and sustainability. In this process, the University
takes on the role of facilitator and it evolves in re-
sponse to various educational gaps in order to adapt
to the necessary changes in the teaching-learning pro-
cesses, concerning what, how, and when to teach and
learn.

. Trends and levers of change

Among the numerous macro trends shaping glo-
balised societies and economies, we will focus on
those that have a specific impact on university teach-
ing. In particular, we will examine how the competen-
cies learners need to develop and acquire throughout
their lives—as both professionals and citizens—are
evolving, along with the learning processes them-
selves. This shift is driven by two main factors: the
VUCA environment, marked by rapid change, uncer-
tainty and complexity, and the unstoppable digitalisa-
tion of businesses, institutions and society at large. In
the realm of employability, these trends are reshaping
the professional profiles and skills demanded by com-
panies. To meet these demands, individuals must cul-
tivate a personal capacity for lifelong learning, along-
side a positive attitude, resilience and adaptability.

. Challenges for the University

The above scenario also creates challenges for the Uni-
versity. These include the development of new pro-
grammes and the adaptation of existing ones to meet
the new requirements for employability in terms of
professional profiles and competencies. Moreover,
teaching-learning models, formats and methodologies
are having to adapt to a user profile that is more digi-
tal, broader and more dispersed, where there is a need

for ongoing lifelong learning. Thus, face-to-face for-
mats are evolving towards hybrid and digital ones,
while at the same time teaching innovations are being
incorporated into processes, giving rise to new learn-
ing environments for which adequate digital training
of teaching staff is required. Furthermore, the nature
of current knowledge management processes chal-
lenges the university to enhance collaboration with
other educational, business and social institutions.

CHAPTER THREE: LEARNING AND IMPACT ON THE UD.
OUR OWN MODELS

Based on the impact model developed and applied in pre-
vious phases, this chapter includes the UD’s initiatives
both with regard to its own teaching-learning model and
to the one specifically related to the UD’s impact on soci-
ety through the aforementioned learning processes.

6. The UD’s learning model

The University of Deusto’s hallmark project relies on
the Ignatian tradition, on the basis of a specific peda-
gogy which has been called the ‘Ledesma-Kolvenbach
university paradigm’ in the field of higher education.
This is the foundation of the UD's Project and the UD’s
Education Model (known by its Spanish acronym as
‘MFUD’). One the main elements of its pedagogical
framework is that it focuses on the individual, and that
it promotes an all-round, autonomous and supported
education. The innovative nature of teaching is reflect-
ed in the methodologies used in the teaching-learning
processes, the impetus given to dual and online mod-
els, and the new degrees offered to the market. This
chapter provides a summary of all these elements.

7. The social impact of the University of Deusto through
its learning processes

This section describes the ad hoc model designed to
investigate and measure the impact of the UD’s learn-
ing processes. It is based on the fact that learning pro-
cess outcomes are measured in terms of competen-
cies, which are defined as a combination of knowledge,
skills, attitudes and values that enable individuals’ per-
sonal and professional development. These competen-
cies therefore reflect the transformations which the
UD aspires to achieve in its learning processes. Analys-
ing them will make it possible to discover the scope of
the transformation, and thus the impact generated.

The focus of the analysis is on the degree course, as
was the case in the previous Deusto Social Lab Report
(2021), which analysed learning processes from the
perspective of companies. However, this approach
should be equally valid for all learning processes, such
as postgraduate, doctoral, further education, dual and
extra-curricular education.
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CHAPTER FOUR: THE APPLICATION OF THE MODEL. DIS-
COVERING OUR IMPACT

This chapter includes both the specific measurement of a
part of the proposed impact model for learning process-
es, as well as identifying areas of work to be further de-
veloped in order to broaden and extend the application
of the model in the coming months.

8. The context in which we operate: Focus on the Basque
Country

Given that context is an essential and necessary ele-
ment in the social impact model designed, this sec-
tion analyses the specific context that affects the UD
and specifically, those variables that are most rele-
vant to learning processes.

9. Impact of the UD’s activities on learning processes

This section covers the partial application of the model
regarding the UD’s learning processes over the last
three years. The information necessary for identifying
the impact was collected from both internal sources
and by conducting fieldwork with the key group for
the UD: its students, the people who entrust their
learning processes to the UD. And specifically, stu-
dents in the final stages of their degree (fourth and

THE SOCIAL IMPACT OF THE UNIVERSITY OF DEUSTO

fifth years), who are approaching the end of their
learning processes and therefore have the necessary
depth of vision to assess the whole process. This sec-
tion also compares the impact as assessed by the stu-
dents with that provided by the companies and organ-
isations that host and/or employ UD students and
graduates that were studied in the previous phase.
This opens a new realm of comparative research fo-
cused on the development of the impact over time.

10. Future lines of work

Several lessons were learnt in the course of this third
phase of the impact model, compounded by those
acquired during the previous phases of the project.
This section summarises the main lines of work pro-
posed to extend and further expound on the pro-
posed model in the coming years.

ANNEXES

A series of annexes aimed at complementing the infor-
mation related to the transformative research process fol-
lowed during 2021. In addition to laying the foundations
for a shared language to be used, it contains other meth-
odological and referential information of interest that
broadens and complements the analyses contained in the
main body of the document.

Deusto Social Lab Reports. No. 4(2024) 13
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2. The relationship between
learning and knowledge.
An in-depth study of both

concepts

Human beings have sought knowledge since the begin-
ning of time, as it allows them to interpret the world and
use this interpretation to address the situations and stim-
uli to which they are constantly exposed. Knowledge not
only gives people a better understanding of the world,
but also of themselves, and is the basis for human surviv-
al. Thus, we acquire and develop knowledge through a
process, learning. As Ormord, 2005, put it, ‘the learning
process allows the human species to have a greater de-
gree of flexibility and adaptation than any other species
on the planet. Because so little of our behaviour is instinc-
tive and so much of it is learned, we are able to benefit
from our experiences. We discover which actions are like-
ly to lead to successful outcomes and which are not, and
we modify our behaviours accordingly’ (Ormord, 2005).

It is undeniable that people throughout history have con-
stantly sought knowledge in an attempt to have a better
grasp of themselves, understand their environment, change
and evolve. Studying of how we learn has been an object of
interest for different branches of knowledge for a long
time; multiple approaches have been used within different
sciences more closely linked to education (pedagogy, psy-
chology, anthropology, andragogy, etc.), by building inter-
connections between them, but also with the aim of under-
standing the biological mechanisms that foster this process.
This section summarises the main concepts related to learn-
ing and knowledge that form the basis of the proposed
conceptual model that assesses the impact of the UD’s
learning processes. For a more in-depth analysis of these
concepts, we suggest reviewing the Deusto Social Lab Re-
port number 4, entitled ‘The social impact of the University
of Deusto: An overview focused on learning processes’.

Knowledge and learning

The term ‘knowledge’ has a very broad semantic content.
It refers to the common understanding that people have

about the world, which we use in our daily lives; discipli-
nary knowledge about different areas of our natural and
socio-cultural reality, which make up the different scienc-
es; an understanding of one’s own personal identity; and
knowledge about knowledge itself, that is, metacognition
(Garcia, 2009). A survey of the existing literature shows
that, while knowledge has been widely studied from mul-
tiple perspectives, there is no common, single, clear defi-
nition. There is, rather, a great conceptual diversity both in
terms of the concept itself and the different types of
knowledge into which different authors classify it. The fol-
lowing conclusions can be drawn from its review:

- Knowledge is more than data or stored information.
‘Knowledge includes aspects such as cognitive catego-
ries, the codes of interpretation needed to make infor-
mation explicit, the tacit skills needed to put informa-
tion into practice and the ability to provide solutions to
problems’ (Larrea, 2017).

- A distinction must be made between knowledge as a
process (knowing) and knowledge as stock (knowl-
edge). ‘Knowledge refers to a fixed point in time at
which a perception or belief has been recognised as
knowledge, while knowledge in action is that which
takes place continuously as we make use of that
knowledge in a process (Karlsen and Larrea 2015).’

- Knowledge is dynamic. Knowledge is deemed to be
something dynamic that is continuously created and
recreated, which develops through the observation
and transformation of experience. ‘Knowledge is a
transformation process’ (Kolb, 1984).

- Knowledge is derived from experience and requires
reflection. The importance of reflection (on problems
and their possible solutions) in the integration of theo-
retical knowledge has been addressed by different au-
thors: Knowledge comes from experience and prob-
lem-solving (Dewey 1933,1991, cited by Larrea, 2017).
Again, the concept of reflection is polysemous, com-
plex and interdisciplinary, and reflective action, for
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Dewey, included the active, careful and persistent
analysis of any belief or practice in the light of the rea-
sons behind it and its possible consequences (Bastidas,
J.A., 2018).

- Knowledge does not belong to and is not for the indi-
vidual alone. Social participation is required for the (co-)
generation of knowledge. Following Wenger (1998),
learning (and consequently, knowledge) occurs in social
contexts that emerge and evolve when people with
common goals interact as they strive to achieve those
goals. Larrea took up this approach by acknowledging
that the focus is on a broad concept of knowledge,
which transcends a definition of knowledge in terms of
stored information to consider the processes of knowl-
edge generation from a social interaction perspective.
This approach was maintained by Gibbons et al. (1994)
in what is known as Mode 2 of knowledge generation,
which corresponds to the production of knowledge in
the context of a given application, in a transdisciplinary,
heterogeneous, socially reflexive way and with new
quality control mechanisms.

- When knowledge is both intellectually and emotional-
ly relevant and meaningful to the person it is more
easily, durably and effectively assimilated (Csikszent-
mihalyi, 1993; Seligman, 1991, cited in Garcia 2009).

As is the case with knowledge, multiple approaches to
the definition of learning can be found in the conception
of knowledge, and has been analysed within multiple
fields. The disciplines of psychology and pedagogy have
made numerous proposals to explain and understand
how people learn and how we build our cognitive struc-
ture, albeit using different definitions and conceptions.
The differences lie primarily in the understanding of what
changes when learning takes place (some refer to a
change in behaviour—behaviourism—while for others it
is mental representations or associations that change—
cognition).

Some interesting implications for the subject of this study
can be drawn from the different existing theories:

- Learning is a cognitive process whereby knowledge is
created through experience (Kolb, Dewey). This re-
quires considering who the learner is and in what con-
text the learner operates; how the learning process
takes place (how it is developed and acquired and
what barriers may be encountered) and its expected
application. This reflection could be extended to the
consideration that learning is not only about acquiring
new knowledge, but can also entail reinforcing, re-
structuring or eliminating knowledge that we already
have, among other things.

- As experience is dynamic and constantly evolving, it
could be concluded from the above that the process is

more important than the outcome, i.e. having knowl-
edge as a 'storehouse’ is no longer meaningful in our
time and the focus should be on the development of a
dynamic skill that gives meaning to all the knowledge
that is acquired over time (Ya-hui Su, 2011).

- In addition, the change brought about by the learning
process initially takes place within the person who ex-
periences it. According to Feldman (2005), learning is
a process involving change in a person’s behaviour.
And cognitive processes influence learning.

- For learning to be considered meaningful, it must re-
sult in long-lasting behavioural change (or change in
behavioural capacity).

- Practice is important in the learning process. People
are more likely to learn something when they have op-
portunities t